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ABSTRACT 

 

SportImpact is a program operating in East Timor which aims to use sport to promote 

human development.  This sits alongside a recent rise in  the use of sport within 

development initiatives and the growth of Sport for Development and Peace (SDP).  

Literature on SDP has highlighted many issues and critiques.  These revolve around gender 

and education as well as critiques which reverberate with those present in the broader 

development literature. This dissertation analyses SportImpact’s work in East Timor through 

the use of critiques found in the wider literature.  It focuses on its approach to gender and 

education as well as situating it within the broader development landscape. The research 

found positive impacts on gender equality within the project as well as unique approaches 

to learning.  The project does not experience many of the major pitfalls documented in the 

literature and presents interesting methods for other SDP projects.  
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CHAPTER 1: INTRODUCTION 

 

Images of young girls in Kenya playing football or cricket bats being delivered to rural 

communities in India have become almost as ubiquitous as trucks delivering food aid or 

water.  This recent proliferation of sport and development initiatives is also reflected in the 

charitable activities of TNCs such as Nike and government initiatives such as Sport Relief in 

the UK. 

 

The majority of the literature on SDP is relatively recent and most ties into wider 

concepts and critiques within development.  A large range of critiques of SDP has started to 

form within the literature; some of its key critics include Hartmann and Kwauk (2011), 

Darnell (2012) and Hayhurst (2014).  These critiques are not necessarily damning SDP, but 

instead they highlight some of the challenges it faces and possible negative outcomes it may 

create.  Critiques surrounding gender and education are numerous within the published 

works; most of the work examines these within the broader SDP landscape. 

 

This dissertation analyses the work of SportImpact, an SDP project in East Timor 

(Timor-Leste) with these critiques in mind. Following in the footsteps of Lindsey and Grattan 

(2012) and Burnett (2015), this research uses an individual, local case study which allows for 

a situated analysis.  The research is based on two weeks’ participation in and observing of 

the program and uses a range of qualitative methods.  

 

This work does not aim to evaluate or assess the success of this program; such a task 

would require significantly more time and material resources and would need to question 
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what ‘success’ really is.  Instead, this work aims to analyse the program, in light of some of 

the more theoretical critiques in the field. 

 

Three research questions were considered throughout this research: 

1. What role does gender play within SportImpact? 

2. What role do sport and other components play within SportImpact? 

3. Where does SportImpact sit in the broader development landscape? 

 

These research questions were developed from the critiques found in the wider SDP 

literature.  The questions were largely influenced by Hartmann and Kwauk’s main ‘pitfalls’ of 

SDP programs (Hartmann and Kwauk, 2011), but were also informed by other literature 

around the topics.  

 

The selection of a specific case study helps to give this research a unique angle.  By 

focussing on a single program, it is possible to examine the actions of individuals and, in 

doing so, highlight their agency.  This ‘bottom-up’ approach is similar to that of post-colonial 

development critiques, and allows us to move away from the study of development as a 

process and instead consider the impacts these development programs have on individuals. 

The history and political economy of East Timor also play an interesting role in the 

program’s development and activities. 

 

This research is aware of the critiques that exist of development itself, especially those 

by post-development critics. Whilst the term “development” will be used, the approach 
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taken here will be one that prioritises local views and agency and attempts not reinforce 

North/South binaries or Orientalist discourses. 
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CHAPTER 2: CONCEPTUAL OVERVIEW 

 

Sport and Development 

 

The concept of sport with development has been theorised in a number of ways 

(Kidd, 2008).  Sport for Development and Peace (SDP) has become the most ubiquitous and 

will be used throughout this dissertation. The Sport for Development and Peace 

International Working Group (SDPIWG) (2008) defines SDP as: 

 

‘The intentional use of sport, physical activity and play to attain specific development 

objectives in low- and middle-income countries and disadvantaged communities in high-

income settings.’ 

 

The use of sport for development has a rich history, dating back to colonial times 

(Guest, 2009; Kidd, 2008; Levermore and Beacom, 2009), but there has been a recent 

increase in the use of sport in international development (Coalter, 2010; Giulianotti, 2011; 

Levermore, 2008).  The UN has played a big role in this recent increase (Beutler, 2008; Kidd, 

2008; United Nations, 2003). 

 

Sport has been theorised as a social construct (Bourdieu, 1978) with powerful social 

forces (Chawanksy, 2015; Dovey, 1993).  The social forces and values associated with sport, 

such as ‘fair play’ (McCormack and Chalip, 1988), are heralded by advocates that believe 

sport has an ‘intrinsic value’ (Perkins and Noam, 2007) which provides a new opportunity 

for development (Darnell and Black, 2011).  However, this positivist view of sport 
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(Hartmann, 2003) has been critiqued by many who call for a more critical understanding of 

the movement (Coakley, 2002; Guest, 2005; Hartmann and Kwauk, 2011; Sanders, 2016; 

Spaaij, 2009b).  Especially Colter (2013), who has strongly criticised ‘sport evangelists’. 

 

The complex field of SDP (Darnell et al, 2016; Hartmann, 2003) includes a variety of 

conceptual theories and approaches to sport and development. Figure 1  shows Coalter’s 

(2009) continuum of sport and development interventions.  Hartmann (2003) outlines the 

three key understandings of sport that underlie SDP interventions (figure 2) and Levermore 

(2008) groups SDP programs into 6 broad categories (figure 3).  Understanding the variety of 

programs and intentions can help us understand the heterogeneous landscape of SDP 

(Giulianotti, 2011; Lindsey et al, 2016).  Table 1 shows the variety of SDP approaches, as 

described by Mintzberg (2006). 

 

 

&2$/7(5·6�&217,18806SRUW�3OXV 3OXV�6SRUW3ULRULWLVLQJ�VSRUW�SURJUDPV�ZLWK��WKH�LGHD�WKDW�GHYHORSPHQW�ZLOO�IROORZ
)RFXVVLQJ�SULPDULO\�RQ�QRQ�VSRUW�REMHFWLYHV�EXW�XVLQJ�VSRUW�DV�D�FRPSRQHQW�RI�WKH�SURJUDP)XQFWLRQDO�5ROH�RI�6SRUW,QVWUXPHQWDO�5ROH�RI�6SRUW

Figure 1 – Illustration of Coalter’s (2009) continuum created by author and including Hartmann and Kwauk’s (2011) ideas. 

Figure 2 – Hartmann’s (2003) key understandings of SDP interventions. 
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SDP follows the recent shift within development, from economic to social capital and 

a focus on the ‘human’ (Coalter, 2013; Kay, 2012).  Development itself is ‘intrinsically 

uncertain and contested’ (Pierterse, 2001) and therefore definitions of development vary 

SDP Programs

Conflict resolution and intercultural 
understanding

Building physical, social, sport and 
community infrastructure

Raising awareness, particularly 
through education

Economic development/poverty alleviation

Direct impact on health and 
general welfare

Empowerment

Figure 3 – Levermore’s (2008) groupings of SDP programs. 

Table 1 – An explanation of Mintzberg’s (2006) variety of SDP approaches with appropriate 
criticisms  
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widely.  Sen (1999) defines it as an expansion of freedoms, whereas organisations like the 

World Bank measure it in terms of economic growth.  This ambiguity in development results 

in a variation in what SDP initiatives are trying to achieve (Black, 2010; Spaaij, 2009b).   

 

SDP is situated in the recent shift to bottom-up forms of development following the 

failure of past strategies, such as Structural Adjustment Plans (SAPs) (Gros, 2010) and state-

led modernisation strategies (McVety, 2008).  It sits alongside the growth of participatory 

development (Chambers, 1995; Cornwall, 2003; Guijt and Shah, 1998) which is closely linked 

to the rise in grassroots organisation (Willis, 2011).  The period also saw a rise in post-

development theory (Escobar, 1995; Esteva, 1992) which sees development as a construct 

and questions the underlying power structures and hierarchies it produces, as well as the 

terminology of ‘underdeveloped’ or ‘undeveloped’ that is used. 

 

One of the key themes in recent ‘bottom-up’ development is a focus on 

empowerment, which is present within SDP.  It is a ‘buzzword’ (Rowlands, 1998) which is 

used within work on gender and development (Cornwall and Rivas, 2015), participatory 

development (Sidaway, 2007) and sport (UN, 2003).  The term has been criticised by 

Cornwall and Brock (2005) who explore the gap between the use of the term in language 

and practice. 
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Gender 

 

Hartmann and Kwuak (2011) claim that one of the pitfalls of SPD initiatives is that 

they can reproduce gendered inequalities.  This follows the critique of development more 

broadly, that questions the role and importance of gender. 

 

Saavedra (2009) places both sport and gender into the intersection of the physical 

and social.  Conceptions of gender are wide ranging (Butler, 1988; Hughes and Witz, 1997; 

McDowell, 1995). It is geographically differentiated (Pratt and Hanson, 1994; Mohanty, 

1984) and has important relationships with space and power.  Sport itself can be seen as a 

gendered social practice, with historically male connotations (Collins, 2013). 

 

A focus on gender in development largely began in the 1980s and led to the creation 

of the Women in Development (WID) and Women and Development (WAD) movements, 

which focussed on the empowerment of women and saw them as ‘smart investments’ 

(Chant, 2008). However, these programs made women agents for development, forcing 

them to bear greater responsibilities (Cornwall and Rivas, 2015; Chant, 2016). Programs, 

such as Nike’s Girl Effect program (Nike Foundation, 2008) were generally founded on 

homogenous imaginations of women in the Global South (Murphy, 2012) and caused many 

negative outcomes (Hickel, 2014; Moeller, 2013; Switzer, 2013; Calkin, 2016).  These 

critiques led to the movement of Gender and Development (GAD,) which takes into account 

deeper power structures and all genders, not just women (McIllwaine and Datta, 2003). 
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Saavedra (2005) and Hayhurst (2014) have both traced the connections between 

WID, GAD and SDP.  Sport has generally been connected to gender empowerment (SDPIWG, 

2008) although the connection has been critiqued by Hayhurst (2013).  Another key critique 

is the use of the ‘girl effect’ rhetoric through many of these programs (Szto, 2015).  A more 

positive example of gender and sport is evident in Forde’s (2009) work on girl’s football in 

rural Kenya. 

 

  



 20 

Sport as a hook and the role of education 

 

Hartmann and Kwuak (2011) argue that effective SPD initiatives use sport as a ‘hook’ 

and prioritise the non-sport aspects of initiatives. 

 

The positivist view of sport has been countered by those who see sport as a ‘neutral 

space’ (MacAloon, 1995; Harvey et al, 2014).  This allows it to be filled with different 

meanings for development and also be a site of social organisation (Guest, 2005). Coalter 

(2010) argues this ‘neutral’ view of sport is due to the mythopoetic concept of sport, which 

frames it as apolitical (Ferguson, 1990). A ‘neutral’ concept of sport underlies the use of 

sport as a ‘hook’ for development (Hartmann, 2003); the idea that sport can be used as a 

way to attract individuals into development (Leviton and Schuh, 1991) falls on the ‘plus-

sport’ end of Coalter’s (2009) spectrum.  The argument is that sport is not enough in itself 

and strong non-sport components are needed for successful SDP projects (Hartmann, 2003; 

Furstenberg, 1999). 

 

One main non-sport component is the use of education.  Hartmann (2003) argues for 

a form of education that follows Freire’s (1970) work on a pedagogy of education and 

promotes critical skills and allows for a deeper understanding of the world participants live 

in.  It is through education that they can gain skills and values (Hartmann and Kwauk, 2011; 

Perkins and Noam, 2007) and make individual changes (Forde and Kota, 2016) that can 

contribute towards development, through finding better jobs and a better quality of life. 

Education can also have ripple effects throughout the wider society and community 

(Sudgen, 2008; Brofenbrenner, 1979).  In countries with poor formal education these 
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programs can play an important role in complementing established institutions (Sanders et 

al, 2014; Dovey, 1993). 

 

Approaches to education within SDP vary, and respond to critiques of colonial 

educational relationships.  Barr and Tagg (1995) argue for a learner-centred approach to 

education promoting mutual learning and teaching.  This breaks down the teacher/student 

binary explored by Chalip et al (1984) and Coleman et al (1991).  Other critiques surrounding 

education focus on the ‘socializing’ effect it can have (Kay and Bradbury, 2009).  Foucault’s 

(1980) work draws upon the connection between power and knowledge, which is important 

when looking at education and learning relationships. 
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Wider Development Landscape 

 

A large range of literature has criticised SDP projects by situating them in a 

neoliberal, development landscape, including Levermore (2009).  Many projects use 

volunteers; Thorpe and Rinehart (2013), Wolch (1989) and Hurd (1989) have connected 

volunteerism to neoliberalism more broadly. Critiques of volunteers in SDP projects focus 

on the role they play in reinforcing neoliberal ideas and hierarchies (Darnell, 2012; Kay and 

Bradbury, 2009; Thorpe and Rinehard, 2009), as well as promoting the rhetoric of individual 

responsibility (Rose, 2005; Darnell, 2012).  Darnell’s (2012) Foucauldian analysis of the 

biopower of sport highlights the role it can play in producing ‘good’ or problematic 

populations or citizens (Darnell, 2007; Kay and Bradbury, 2009).  Seeing sport as a form of 

social capital (Blackshaw and Long, 2005; Bourdieu 1986; Putnam, 1993) can highlight its 

possibly exclusionary nature (Spaaij, 2009a).  However these forms of social capital can still 

have the power to change and develop communities (Frisby and Millar, 2002; Hartmann, 

2003).  Sport itself has also been conceptualised as a product of capitalism (Collins, 2013; 

Jarvie, 2011) and therefore possibly implicit in reproducing these unequal power relations. 

 

NGOs are one of the key players in SDP; their role has been critiqued, due to the 

dependency they can create (Coalter, 2010), their limited local knowledge (Burnett, 2015; 

Fokwang, 2009) and in reinforcing imaginations of colonialism (Forde and Kota, 2016).  

Critiques have also arisen around their use of funding which can skew their activities 

(Coalter, 2009; Sanders, 2016; Hayhurst, 2014).  Funding from governments may make it 

impossible for NGOs to tackle government-based problems (Donnelly et al, 2011) and may 

force projects to continue unnecessarily (Burnett, 2012).  The NGO landscape within SDP is 
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currently Western dominated (Hayhurst and Frisby, 2010) which can lead to a Western 

image and practice of development. 

 

An understanding of the context of a location is key to SDP projects. Framing sport 

or SDP projects as apolitical (Ferguson, 1990) renders problems of poverty and 

underdevelopment as technical (Li, 2007) and leads to a limiting view of SDP (Levermore 

and Beacom, 2009).  An understanding of the history and political economy of a location is 

key to realising why development might be needed in the first place (Darnell, 2010; Darnell, 

2015; Mohan and Stokke, 2000).  Historically, one needs to recognise the colonial residue 

present in SDP projects and sport itself (Darnell and Hayhurst, 2012; Foster, 2006; Kidd, 

2008). Understanding the social context and influences on a project is also important 

(Coalter, 2010; Chalip et al, 1984; Darnell, 2012).  These social circumstances that might be 

influencing causes of poverty (Donnelly et al, 2011) include family (Kay and Spaaij, 2012) 

and are key to understanding the uptake dynamics of a project (Burnett, 2015). 

 

A ‘displacement of scope’ (Coalter, 2010) is argued to be present in many SDP 

projects, as change at the micro level does not always result in meso or macro level change 

(Darnell, 2007; Sanders, 2016; Spaaij, 2009a) especially due to structural challenges. 

Hartmann (2003) argues that this view trivialises some of the important local benefits that 

projects can have.  This local focus within SDP (Lindsey and Grattan, 2012) is in line with 

post-development calls to ‘think and act locally’ (Esteva and Prakash, 1997). 
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CHAPTER 3: METHODOLOGIES 

 

Figure 4 – Location of East Timor within South East Asia and the World.  Illustrations have been added by author.  Source of 
images: US Central Intelligence Agency 
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For the research I spent three weeks in Dili, the capital of East Timor (circled in figure 

4).  Two of these weeks were spent at a Youth Leadership Camp (YLC), run by SportImpact, 

during which I carried out a variety of qualitative methods.  Within SDP a range of methods 

have been used however the majority focus on qualitative methods (Darnell et al, 2016; 

Chawansky, 2012). 

 

My research uses a case study approach; anonymising the organisation being 

researched would have been very difficult and I obtained consent from its director to 

undertake this research and name the organisation.  Methodology focussing on local 

accounts like this research has been advocated by Kay (2012) and Lindsey et al (2016). 
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METHODS 

QUESTIONNAIRES 

 

I distributed two questionnaires to the 21 participants of the YLC; at the beginning 

and end of the camp.  For all respondents, I received verbal informed consent to use the 

information given; names have been kept anonymous. 

 

The questions were written in English and then translated into Portuguese with the 

help of a friend. This was to address the language barrier; many participants did not 

understand English well.  Responses came back in a variety of languages, including English, 

Portuguese and Tetum (the local language).  Appendix 1 and 2 show the original 

questionnaires and appendix 3 shows the English translation of the questions. 

 

The questionnaires include a mixture of open and closed questions. Out of the 21 

participants, 11 responded to the first questionnaire and 12 responded to the second.  The 

codes used and information about the participants are provided in appendix 4. 

 

INTERVIEWS 

 

I conducted three semi-structured, long interviews with members of SportImpact 

(Mason, 2002).  Table 2 shows the interviewees and the length and location of the 

interviews. Names were not anonymised, due to their informed consent.  The interviews 

were conducted in English, all spoke it well despite not being their first language.  The 

interviews used interview schedules (appendix 5) to guide the interviews (Patton, 2002), but 
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allowed the interviewees to influence and direct the conversation throughout. This allowed 

for shared learning and helped to deconstruct some of the possible perceived power 

dynamics (Dowling, 2005).  

 

 

The interviewees were chosen because of their roles in the organisation.  There was 

also a bias towards those who spoke better English.  I am aware of giving a voice to those I 

interviewed and not to others (McDowell, 1992) which may have limited my findings.  

However, as Valentine (2005) argues, interview respondents are not meant to be 

representative but illustrative. 

 

DOCUMENT AND DATA REVIEW/ANALYSIS 

 

SportImpact has an online drive1 for all of the materials they have ever created.  I analysed 

these documents and publications to complement the rest of my findings.  I also carried out 

basic statistical analysis on data that SportImpact had collected over the last three years, 

                                                        
1 http://sportimpact.org/drive 

Table 2  - Descriptions of the interviews carried out in East Timor 
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which Nuno provided.  Statistical analysis largely consisted of comparisons of figures 

between years. Appendix 6 shows the format and source of the documents reviewed. 

 

PARTICIPANT OBSERVATION 

 

Throughout my three weeks in Dili, I was constantly observing and making travel notes.  My 

two weeks at the YLC were when I carried out the majority of my participant observation.  

Throughout the camp I spent every day, from 9-5, participating in the camp activities and 

ongoing discussions.  Figure 5 shows photos from a hike taken on the first day with the 

participants.  My participant observation was overt, and I explained on the first day why I 

was there and what I was doing.  

 

Figure 5 -  Images taken by author of the hike. 
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Whilst in Dili I kept a travel diary where I documented all my thoughts and feelings, as well 

as budgets and plans.  Kearns (2005) believes that any observation is participant 

observation, and I was constantly aware of my surroundings. During the YLC, I kept more 

detailed notes of my observations.  Excerpts can be found in appendix 7.  Alongside these 

diaries I kept a variety of voice notes, typed notes and photos on my phone covering my 

whole experience in Dili. 
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Analysis 

 

All of my participants gave me verbal informed consent (Sheyvens and Storey, 2003) 

to carry out the research and take photos, and all data collected was stored in password-

protected files on a password-protected laptop.  Any data about participants was also 

anonymised for their privacy.  

 

Following a mix-methods approach meant that I had to carry out a range of analysis 

methods.  For my interviews I summarised the closed-ended questions, in order to generate 

data from the responses.  Due to the small sample size, and varied responses as a result of 

language differences, I found that the longer answers to questions were more valuable as 

quotes in themselves.  Interviews were transcribed on the same day they took place and 

manually coded, by reading through and highlighting recurrent themes (Cope, 2010); a 

similar method was applied to my participant observation notes.  The codes followed the 

themes present in my research questions.  Document analysis was informed by the findings 

from my interviews, questionnaires and participant observation.  
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Reflections 

 

Conducting the research was a rich experience, but some issues became clear. A key 

part of carrying out research is to be reflective (Clegg and Hardy, 1996).  I am aware of the 

limitations that were present in my methods, especially due to the language barrier 

(Bernard, 1994).  Being unable to speak Portuguese or Tetum limited the quality of my 

questionnaires and understanding of responses. 

 

There was also a temporal limit to my research.  Being in Dili for only two weeks 

meant that I was only able to observe and research one YLC.  I was unable to carry out 

follow-up research or contact previous participants of similar camps, due to a limited 

database of contact details.  

 

I was also aware of my positionality as a white, female, British researcher 

(McDowell, 1992).  Table 3 shows some of the limitations I predicted due to my 

positionality, and the methods used to attempt to overcome them.  I am aware that the 

production of knowledge is inherently malleable; it is an interplay between oneself, ideas 

and others; therefore no information gathered can be perceived as a ‘given truth’.  
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Table 3 – Table showing the positionalities issues anticipated and the methods used to 
overcome them in the field 
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Chapter 4: Site Study 

 

East Timor 

 

Figure 4 shows the location of East Timor (Timor-Leste).  It is a newly independent 

country and its capital city is Dili.  Table 4 shows an overview of the country.  The history of 

East Timor has a large influence and is illustrated in Figure 6. Residue from colonialization 

and recent conflict by the Indonesian regime is still strongly present within East Timor. 

 

Table 4 – Country information from East Timor, sources stated. 
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Gender in East Timor is a complex and evolving topic.  Colonial influence has led to a 

cultural understanding of women as inferior to men; they play an inferior role in society and 

often look after large families with little time for jobs (Niner, 2011).  A patrilineal and 

patriarchal family structure exists and can be observed through Belaki (bride price) and 

gender-based violence (Narciso and Henriques, 2010).  Table 5 shows the gendered 

differences that exist in East Timor (Asian Development Bank, 2014).  
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Figure 6 – Timeline of conflict in East Timor created by Author, information used from BBC 
World. 
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Table 5  - Gender differences for a range of indicators. Source: Asian Development Bank 
(2014) 

 

 

The development landscape of East Timor is also diverse, with a range of approaches 

by the government (Yoder, 2015) and a proliferation of multi-lateral organisations and 

NGOs.  A range of development strategies have been undertaken (McGregor, 2007) with a 

variety of outcomes (Moxham, 2005).  

 

Sport is a huge part of Timorese culture, largely a result of the Portuguese influence.  

Football is the most popular sport and can be seen being played all over Dili and the 

surrounding areas. Walking around Dili it was also possible to see a large number of joggers 

and cyclists. 
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SportImpact 

SportImpact is an organisation that works within East Timor.  It was set up by Nuno 

in 2014 and the Sport for Life program was started in 2015.  SportImpact defines its mission 

as: 

 

Human development through sport. 

We empower communities in developing countries to develop sport programs that 

stimulate happier, healthier, more productive, self-determined and fulfilling lives 

 

Its vision is: 

To use the power of sport to create a peaceful and developed world, with equal 

opportunities for everyone. 

 

Sport for Life is a training and development program, focusses on helping youth 

empower themselves.  The program is structured through a variety of courses, shown in 

figure 7. 

 

Figure 7 – Different SportImpact courses. Source: Sport for Life Manual (2018) page 9 
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The program studied in this research was a two week long Youth Leadership Camp (YLC), 

with a sport event taking place at the end. Sport is integrated throughout the program, 

however it largely has leadership and development focus.   
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CHAPTER 5: SPORT FOR LIFE OR JUST FOR BOYS? 

A GENDER ANALYSIS OF SPORTIMPACT 

 

Hartmann and Kwauk (2011) highlight the powerful role that SDP initiatives can play 

in promoting social good, but warn against their ability to reproduce gendered stereotypes.  

Within development and SDP, key issues arise when looking at the gendered dimension of 

programs; including levels of participation, forms of empowerment and the relationship 

between genders within the programs. 

 

Participation 

 

SportImpact programs allow for both female and male participation.  Figure 8 shows 

the gender proportions of participants in the Sport for Life and YLC programs.  Although 

female participation in Sport for Life courses rose from 28% to 43% (2015-2017), 

participation in YLC camps fell from 30% to 27% (2016-2017). In the YLC I joined, ten out of 

the 21 participants were female.  
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The growth in female participation in Sport for Life programs was discussed by Nuno.  He 

admitted that initially: 

 

“Gender, I think it was always in our minds but not a priority. It was something we might like 

to work on at some point, but let’s get the basics running and then see if we can do 

something about it.” 

– Nuno (2018) 

 

 

Figure 8 - Gender participation levels in SportImpact programs.  Data source: 
SportImpact Review 2017 
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However he still tracked gender participation and noticed that there was a gap. 

 

“Gender was important enough to measure and say ‘how can we attract more women’ 

because we are getting little female participation” 

– Nuno (2018) 

 

This is consistent with my findings from document analysis, which showed a similar 

approach to getting women to participate: 

 

“We focus specifically on bringing women and girls into the project to stimulate gender 

equality and increased appreciation of the role of women in society” 

– Sport for Life Manual (2018) Page 13 

 

One possible reason for the fall in female participation is a lack of female interest in 

sport.  Results of questionnaire one showed that the average response to ‘how important is 

sport to you’ was 9.8/10 for men and 7.7/10 for women.  This was consistent with my 

interview with Silvina: 

 

“Women always think, oh sport it is man thing. It is difficult to change this mindset” 

– Silvina (2018) 
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The timings and cost between the two programs also differ.  A Sport for Life course 

lasts one week and costs $5 and a YLC lasts two weeks and costs $15-25.  My interviews 

with Virginia and Silvina highlighted the gender inequality currently present in East Timorese 

culture: 

 

“My family we are six siblings, I am the first daughter.  All of the land and money and 

everything from my parents; all to my brothers, I have no right to this.” 

– Virginia (2018) 

 

“All things in the home are women and men is work.  People still believe that.” 

– Silvina (2018) 

 

The lack of access to family money that Virginia mentions is common in East Timor 

for women (Narciso and Henriques, 2010) and therefore might limit their participation.  The 

time element may also limit female participation, due to the familial role the women are 

expected to play.   
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Empowerment 

 

Document analysis highlighted the major role that empowerment and skills play in 

SportImpact’s mission.  There is a focus on: 

 

“Developing the skills of the youth: … to take responsibility and empower themselves to 

make choices about their own lives and to make them more happy and productive.” 

– Sport for Life Manual (2018) Page 8 

 

Questionnaire responses also highlighted importance that the women felt skills and 

empowerment played in the YLC.  Leadership was one of the main reasons for female 

participants deciding to participate in the YLC: 

 

“I decided to participate because I want to develop my own mentality, gain experience and 

deepen my knowledge in the area of leadership.” 

– Participant 14 

 

When asked what they expected to gain from their participation, much of the female 

response revolved around skills for their futures: 

 

“I hope that one day I will build my own organisation” 

– Participant 7 
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“I hope to become a facilitator in the future” 

– Participant 6 

 

Questionnaire responses also showed an awareness of the importance of gender 

equality, especially in sports.  All women responded ‘yes’ to ‘do you think sport has the 

ability to empower’ and four of these responses specifically mentioned its role in 

empowering women: 

 

“Youth sports can involve women and show they are not the only one” 

– Participant 7 

 

“Yes. Especially in women because it improves women’s self-esteem and contributes to 

good health.” 

– Participant 16 

 

Interviews with  Virginia and Silvina exemplified this gaining of skills and 

empowerment in relation to their own lives.  For Silvina, volunteering and working at 

SportImpact enabled her to find employment at Marie Stopes: 

 

“At the time Marie Stopes didn’t know well about me. Through SportImpact I know about 

volunteer. I came to Marie Stopes as volunteer.  Everyone know me because of 

SportImpact.  Marie Stopes decided to hire me for work.” 

– Silvina (2018) 
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She also explained how SportImpact had given her skills, such as facilitation and speaking 

English which have: 

 

“[Made] me more empowered” 

– Silvina (2018) 

 

Silvina saw SportImpact as an empowering space for women.  She talked about her 

progressive views on Belaki (bride price) and the sexual division of labour in East Timor and 

she hoped she could spread these views by being a good role model to female participants: 

 

“Maybe I can become the example for them and help them learn.” 

– Silvina (2018) 

 

The gaining of skills was also discussed by Virginia, namely her public speaking and 

English skills.  Through observing her facilitate the YLC, I was impressed by how engaging 

and enthusiastic she was as a facilitator and at public speaking.  She sees herself as a good 

female role model for the participants of the camp: 

 

“I am motivating them and inspiring them. Not only men can drive everything, women can 

drive things as well.” 

– Virginia (2018) 
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On one day of the YLC, participants were asked to write down their favourite leader.  Most 

male participants wrote down Xanana2, however five of the female participants wrote down 

Virginia. 

 

Although the number of female participants in this YLC was almost equal to men, I 

observed a gendered difference in their actions and performances during the camp.  At the 

beginning of the camp the men were more dominant in asking and responding to questions 

and confident when having to present ideas, sometimes even talking over the women.  

However, by the end of the camp, I found the women had begun to grow in confidence and 

participate more in discussions. This could be a reflection of the skills they were gaining in 

the program.  This inequality in participation was also found by Nuno: 

 

“We felt that when girls were in an environment with boys around they tended to be less 

participative, more shy, boys were more likely to raise their hands and speak first.”  

– Nuno (2018) 

 

Their response was to create FetoPower (Women Power).  Virginia described it as: 

 

“FetoPower is actually same, the camp, but especially for women.  Same activity and sports 

event, but we invite only women.” 

– Virginia (2018) 

 

                                                        
2 Xanana Gusmão is an East Timorese politician and was the first President of East Timor. 



 46 

The aim is to allow women to participate more and take greater leadership of activity.  Nuno 

was reflective in his explanation of the concept: 

 

“Our thinking is not necessarily that this is the right way to do it but let’s experiment.” 

– Nuno (2018) 

 

He also explained that the concept had yet to come to fruition and therefore could not 

report on its level of success. 
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Gender and Development 

 

Although the empowerment of women is important within development, many have 

critiqued programs that focus too heavily on women or ignore gender relations entirely 

(Cornwall and Rivas, 2015). 

 

Analysis of the images used within SportImpact documents (figure 9) highlight the 

gender balance present.  The images show a balance of gender within the SportImpact team 

and pictures of teaching used within SportImpact.  This is important in comparison to the 

male-dominated presence within sport federations in East Timor, as Nuno explained to me. 

 

 

Figure 9 – Images from Sport for Life Manual (2018) 
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This gender balance was also present in my observation of the teaching methods 

used within the YLC.  These methods were gender neutral.  Groups were always split up 

randomly to ensure frequent variety of groups and within each group there was an effort 

made to make sure everyone participated.  Images of these groups can be seen in figure 10.  

There was also no reference to traditionally male or female sports. 

 

Within the sport event itself there was no active segregation of genders.  Figure 11 

shows mixed gender groups playing football and taking part in races.  Virginia and I also 

observed that many of the participants were trying to get all of the kids to try all of the 

sports, regardless of gender. 

 

 

Figure 10 – Photos of groups during the YLC showing a mix of genders. Photos taken by author. 
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“I see as well that especially last week, that [participant 5] and [participant 8] do something 

with the kids and promote gender as well.” 

– Virginia (2018) 

 

Figure 11 – Photos from the sport event showing mixed gendered participation. 
Photos taken by author. 
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This gender balance was reflected in many of the questionnaire responses. Table 6 

shows examples of male and female responses to some of the questions.  The responses 

reflect an awareness of gender issues and equality among both genders. 

Table 6 – Gendered responses to questions on the questionnaire 1 and 2 

 

These specific attitudes to gender equality were reflected more broadly in 

SportImpact’s methods.  One feature of the camps is the inclusion of external speakers and 

organisations who give presentations; many of these revolve around gender issues: 

 

“In the previous camps we invite organisations like Plan International and Care 

International” – Virginia (2018) 

 

Whilst I was there, representatives from the Asean Foundation came to present.  All 

of the participants seemed equally engaged and topics, such as menstruation and gender-

based violence, were discussed, helping to engage the participants with some of the cultural 

gender issues present within East Timor. 
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Conclusions 

 

Hayhurst (2014) argued that although many SDP programs fall into the trap of 

‘girling development’ there is the possibility for them to align with GAD and build 

empowerment, challenge gender norms and increase education.  SportImpact seems to 

exemplify the latter. 

 

In incorporating both genders within participation SportImpact avoids the general 

trend within SPD of gender meaning just women (Saavedra, 2009).  The drop in participation 

within longer programs highlights the time issue of participation for women in East Timor, 

especially those with heavy reproductive burdens.  Hayhurst (2014) recognises these time 

constraints as part of the sexual division of labour. 

 

SDPIWG (2008) argues that SDP can promote gender equality through 

empowerment as a result of challenging gender norms, having greater mobility and access 

to spaces, and the creation of powerful role models, leadership skills and transferable 

experiences.  These aspects are all present within SportImpact. The interview and 

questionnaire responses highlight the skills that many of the female participants have 

gained and the role models present.  This empowerment is promoted within a mixed gender 

environment, much unlike the forms of empowerment promoted within the WID and WAD 

movements (Marchand, 2009; Chant, 2016). 
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The mixed gender participation and style of teaching exemplify an ‘engendering’ of 

development (McIllwaine and Datta, 2003).  This places SportImpact within the GAD 

movement (Cornwall and Rivas, 2015) as a gender-balanced approach is taken, but there is 

also an attempt to address/highlight the underlying power structures limiting gender 

equality, through the use of outside speakers. 

 

Although the main aim of SportImpact has never been gender empowerment, the 

program appears to have a positive impact on those participating, especially females; 

managing to address many of the gendered issues facing East Timor.  This is largely through 

the use of education and the creation of new skills, especially for women.  This element of 

the project will be discussed in the following section. 
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CHAPTER 6: “WE CAN USE SPORT AS A TOOL TO HELP 

PEOPLE DEVELOP THEMSELVES” 

AN ANALYSIS OF THE USE OF SPORT AND EDUCATION WITHIN SPORTIMPACT 

 

Within SDP projects, a distinction has been drawn between those that see sport as a 

force for good in itself and those that use sport as an interventionist tool (Hartmann and 

Kwauk, 2011), or a ‘plus-sport’ program (Coalter, 2009).  This section explores the 

understanding of sport that underpins SportImpact’s approach and the educational and 

teaching methods used within the program, as well as what the program attempts to 

achieve through this.  

 

Role of Sport 

 

My interview with Nuno highlighted the values that he attributes to sport, especially within 

his own life: 

 

“For me sport is an important part of my life. I owe a lot to sport in terms of self-discipline, 

spirit of working towards something long term with short-term sacrifices, socialisation, team 

work, leadership.” 

– Nuno (2018) 

 

His main belief when starting the project was that more sport activities in the 

country would lead to greater levels of development, which was why the project originally 
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focussed on sports federations.  My interviews with Silvina and Virginia emphasised a more 

interventionist view of sport: 

 

“We can use sport as a tool to help people develop themselves.” 

– Virginia (2018) 

 

This interventionist view of sport fits more into the model of how SportImpact 

operates today.  Nuno explained that when SportImpact started, sport was used as ‘a tool 

for development’ but now the mission of SportImpact is ‘human development through 

sport’ (Sport for Life Manual, 2018).   Nuno was aware that sport could be replaced by other 

activities: 

 

“As we developed the project, we realised that sport is a means to an end. It was more  

central at the beginning, now if you take out sport and put music, creativity, anything really 

and put ‘for life’, then you have a very similar project.”  

– Nuno (2018) 

 

This was reflected in the creation of Youth Development Creative (YDC) the 

association that now runs SportImpact in East Timor. Virginia explained the reason for the 

broader name: 

 

“We feel like if only about sport not all young people have the love for sport, that’s why we 

changed to Youth Creative for Development.”  

– Virginia (2018) 
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The Sport for Life manual also recognises that sport is used as a ‘vehicle’ and that other 

‘vehicles’ may be just as powerful, if not more so (Sport for Life Manual (2018) Page 3).  

 

Although other ‘vehicles’ could be used, sport has been successful here, which may 

be down to the cultural context. Nuno acknowledges this: 

 

“We think sport is good because people get attracted and children want participate.” 

– Nuno (2018) 

 

However, he also acknowledges that, unlike him, many of the key players were not very 

sporty: 

 

“They are more in love with the concept, the mindset, the empowerment than with the 

sports part.” 

– Nuno (2018) 

 

It is also important to recognise the physical role that sport plays within the 

program.  Figure 12 shows a sample Youth Leadership Camp program and includes a variety 

of sporting activities, including athletics and Zumba.   
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As part of  the YLC I attended,  there was a long hike on the first day and a yoga class 

organised.  These played an important role in bonding the group and generating 

enthusiasm. Document analysis also highlighted the importance of these activities: 

 

“They stimulate the enjoyment of regular sport practice and understand its benefits and 

raise awareness of different sports, equipment and techniques” 

– Sport for Life Manual (2018) Page 100 
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Figure 12 – Sample Youth Leadership Camp program. Source: Youth Leadership Camp: Detailed Program, SportImpact Drive 
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Participants in the camp were generally aware of the role that sport could play in their lives 

and communities: 

 

“Sport can help in the community because it promotes the new talents of young people.” 

– Participant 17 
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Teaching Methods 

 

Nuno explained that the Sport for Life documents and the drive grew organically 

over time. As they completed projects, they wrote down what they had done, enabling 

others to do similar things.   

 

 

My document analysis highlighted a focus on management and facilitation skills.  

Figure 13 shows the modules within a Sport for Life camp and the business element is easily 

seen through modules such as ‘marketing and promotion’ and ‘human resources 

management’.  Interestingly though, they are largely taught using a ‘matadalan’.  This is a 

Timorese framework of teaching, in which “complex tools and concepts are simplified into 

step-by-step processes” (Sport for Life Manual).  Figure 14 shows an example of one. 

Figure 13 – Modules within the YLC. Source: Sport for Life Manual (2018) 
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This exemplifies the organic creation of the program, with Western and Timorese 

influences.  The teaching methods used are also generally very creative and open-ended, as 

seen in Figure 15. 

 

Figure 14  - Matadalan showing how to introduce Sport for Life. Source: Sport for Life Manual (2018) page 24 

Figure 15 – Methods of an inspiring presentation. Source: Leadership PowerPoint, SportImpact Drive 
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This creative thinking is important to Silvina: 

 

“This is the way to develop myself to be more creative. Maybe I can learn something new 

through this way and not through school.”  

– Silvina (2018) 

 

It also allows for a malleable program, which was emphasised in my interview with Nuno 

and the SportImpact documents: 

 

“It’s about people wanting to do whatever they want to do with it.” 

– Nuno (2018) 

 

“We invite everyone to take advantage of the ideas that may be useful, and to improve the 

Manual and the methodology according to your specific goals and local reality.” 

– Sport for Life Manual (2018) Page 3 

 

Figure 16 – Role of the facilitator. Source: Facilitation Techniques PowerPoint, SportImpact Drive 
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An integral part of the teaching within SportImpact is the use of facilitators (rather 

than teachers, or coaches).  Figure 16 shows what SportImpact believes are the qualities of 

a good facilitator, emphasising the need to facilitate, rather than dictate or teach.  This 

allows for a sharing of knowledge between the facilitator and participants; something that 

Virginia has found particularly inspiring: 

 

“I am so lucky because from facilitating I can listen to everyone’s stories and experiences 

and gain from that”  

– Virginia (2018) 

 

I also found that during the YLC, participants were free to contribute as they wished 

and there was a very open and sharing environment.  Towards the end of the second week 

the participants were also facilitating, allowing for a transcendence of the student/teacher 

binary. 

 

Another key element with the Sport for Life programs was the invitation of outside 

speakers.  In figure 12 the white boxes contain examples of guest speakers.  These are 

generally from NGOs or organisations that share similar values to SportImpact.  Whilst I was 

there, speakers from the UN Peace Corps, the Asean Foundation and many other 

organisations presented.  For Virginia, this exemplified the way that sport can be a conduit 

for other social policies.  Table 7 also shows the reasons for the invitation of these guest 

speakers. 



 62 

 

 

  

Table 7  - Reasons for Guest Speakers. Source: Sport for Life Manual (2018)  Page 99 
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Skills and Values 

 

Through the teaching methods explained above SportImpact aims to enrich the 

participants with new skills and values.   

 

My interviews with Virginia and Silvina highlighted the limits they had faced within 

formal education.  Virginia had only completed secondary education and Silvina was unable 

to finish tertiary education due to the cost.  They both credited SportImpact for many of the 

skills they now hold: 

 

“I have a basic education background. I’ve only finished by secondary school.  Nuno gave me 

challenges and trained me to facilitate.” 

– Virginia (2018) 

 

“I learn everything with SportImpact.” 

– Silvina (2018) 

 

The values and mindset that SportImpact gave to them were also evident: 

 

“SportImpact can change my whole character. It make me understand nothing is impossible 

when we want to do something.” 

– Silvina (2018) 
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The ability to gain skills and values is important in a context such as East Timor, 

where educational and employment opportunities are limited. Gains in skills and values 

were evident in the questionnaire responses, as seen in table 8. Within the Sport for Life 

manual, developing skills is also heralded as one of the key objectives (figure 17). 

 

Figure 17 – One of SportImpact’s objectives. Source: Sport for Life Manual (2018) Page 8 

 

Table 8 – Responses to Questions on Questionnaire 2 
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The transferrable nature of these skills was also clear.  This is most evident in 

Silvina’s employment in Marie Stopes, which she attributes to the skills she gained within 

SportImpact.  Document analysis also revealed that past participants had gone on to start a 

range of business initiatives, including a training centre for kids and an agricultural business 

(SportImpact Review, 2017). 

 

 

 

Figure 18 shows SportImpact’s theory of change, which ultimately measures success 

not in immediate products but by participants being empowered and using the skills they 

have gained.  This stresses the importance of changes in individuals, rather than larger scale 

changes. Nuno also shared a similar attitude: 

 

“I trust that things here shape how people see life.  I understand that many of the things 

that happen can never be tracked.  They will happen and hopefully the country will be a 

better country because of this.” – Nuno (2018) 

 

Figure 18 – SportImpact’s Theory of Change.  Source: Sport for Life Manual (2018) page 17 
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Being able to report the success of the program, however, seems to be a big 

challenge facing SportImpact.  Because of the qualitative and possibly indirect outcomes 

from the program, recording and assessing the overall success would be almost impossible.  

Nuno also mentioned that they found it difficult to gather data on past participants, due to 

human resource limitations, time constraints and issues with communications. 
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Conclusions 

 

Although Nuno’s original vision of sport and SportImpact was on the ‘sport plus’ end 

of Coalter’s (2009) continuum, over time it has moved to the ‘plus sport’ end and sport now 

plays an interventionist role (Hartmann and Kwauk, 2011).  Virginia, Silvina and the 

SportImpact documents all share an understanding of sport as a ‘conduit’ or ‘vehicle’ 

mirroring Hartmann’s (2003) description of sport as a ‘hook’.  Within East Timor the cultural 

importance of sport is key in participation in the camps.  The creation of the YDC exemplifies 

the movement of SportImpact towards a program with possibly various ‘vehicles’, but all 

using education to promote skills and values to foster human development. 

 

 The strength of SportImpact lies in its teaching of skills and values to the 

participants; it’s non-sport components  (Hartmann, 2003; Coalter, 2006).  The education 

component of this project is central, but is also an interesting mix of Western and local 

learning techniques and ideas.  This organic and local creation reduces the chance of 

SportImpact reproducing Western ideals and hegemony (Darnell and Hayhurst, 2011) and 

its malleability allows for an appreciation and understanding of local conditions and cultures 

(Giulianotti, 2011).  Within East Timor, which has relatively poor formal education 

institutions as a result of recent conflicts, SportImpact can help deliver skills and values and 

thereby complement the existing education system (Sanders et al, 2014; Dovey, 1993). 

 

The use of facilitators allows for a more ‘learner centred’ approach to education 

(Barr and Tagg, 1995) breaking down many of the traditional teacher/student dynamics 

seen within SDP (Hartmann and Kwauk, 2011).  Moreover, the creative and sharing nature 
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of the teaching, as well as the talks by outside organisations, conforms to Freire’s 

alternative vision of education as freedom (1970) and Kincheloe’s importance of shared 

learning (2008). 

 

Coalter (2013), Sanders (2016) and Darnell (2015) describe a displacement of scope 

within many SDP programs; that micro gains within these projects will not necessarily have 

meso and macro gains, especially without addressing underlying structural factors.  Due to 

the individualised nature of its outcomes, this view may be true for SportImpact.  However, 

SportImpact holds the belief that all gains in skills and values are good gains, and 

consequently it focuses on a more local scale of success (Esteva and Prakash, 1997).  

Moreover, a gain in skills in individuals can have a wider, ripple, effect (Brofenbrenner, 

1979; Sugden, 2008).   The appreciation of more indirect and human measures of success by 

Nuno and SportImpact follows Forde and Kota (2016), who argue that we need to stop 

looking at prescribed and measured outcomes. 

 

It was clear through my research that sport was never seen as a ‘silver bullet’ to 

development, but rather a good way to get people involved in these camps.  Within the 

camps it was the teaching and facilitation that allowed for the gaining of new skills and 

values, which had a transferrable nature and could be applied to any aspects of participants’ 

lives. 
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CHAPTER 7: “HUMAN DEVELOPMENT THROUGH SPORT” 

SITUATING SPORTIMPACT IN THE WIDER DEVELOPMENT LANDSCAPE 

 

Situating SportImpact within the complex and diverse development landscape allows 

for a better understanding of not just what it does, but how it does it.  SportImpact defines 

its mission as ‘human development through sport’: 

 

“We empower communities in developing countries to develop sport programs that 

stimulate happier, healthier, more productive, self-determined and fulfilling lives.” 

– Sport for Life Manual (2018) Page 4 

  

And defines human development as: 

 

“Help[ing] others take responsibility for their lives and live ‘at cause’” 

– Sport for Life Manual (2018) Page 20 

 

These definitions highlight the importance of individuals and empowerment to 

SportImpact.  SportImpact is technically a non-governmental organisation, but receives no 

funding or donations and has no paid staff.  Within Mintzberg’s SDP approaches (2006) it 

largely fits into the ‘bottom-up’ approach but has external influence from Nuno. 
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Funding 

 

Interviews and document analysis highlighted the recent movement to $0 by 

SportImpact.  It is now run entirely by volunteers and receives no monetary donations or 

funding.  The Sport for Life manual summarises their mentality in figure 19. 

 

Nuno explained the rationale behind the move to $0: 

 

“UNESCO was a big supporter over the last few years but I felt we were getting addicted to 

the money.  Because we had it, we had to spend it.” 

 

“We need to figure out how to run things $0.  This empowers the team to get things done 

by themselves without relying on anyone else. We run things because we want to.” 

 

– Nuno (2018) 

Figure 19 – SportImpact’s $0 mindset. Source: Sport for Life Manual (2018) page 21 
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Virginia and Silvina both decided to stop receiving salaries and become volunteers and share 

the same attitude to sustainability: 

 

“I see the future of my country. A sustainable mentality away from money.” 

 – Virginia (2018) 

 

All money used now comes from the selling of facilitation services and participant 

fees, which was $15 for the YLC I participated in.  This covers the basic costs of materials 

such as pens. 

 

One embodiment of the $0 movement was the use of ‘adaptive equipment’.  Nuno 

explained to me in his interview his belief that the donations of sports equipment, including 

footballs from Western NGOs, was deepening the ‘giver/receiver’ binary (Burnett, 2015).  

Instead, the program promotes and uses ‘adaptive equipment’; sports equipment made out 

of whatever materials participants can find.  A day in the camp was dedicated to learning 

about and making the equipment.  Pictures from this day and the equipment can be seen in 

figure 20.  
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Figure 20 – Photos of the adaptive equipment day at the YLC.  All images taken by the  author. 
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The importance of volunteers was also evident in my interviews and document 

analysis.  Figure 21 shows SportImpact’s vision of a ‘volunteer movement’ which is similar to 

Nuno’s vision of the future of SportImpact: 

 

“A global volunteer movement where youth believe they can do whatever they want, 

particularly in sport. Because they think they have received so much they want to pay it 

forward.” 

– Nuno (2018) 

 

 

 

 

 

Figure 21 – Triggering a volunteer movement. Source: Sport for Life Manual (2018) page 22 
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Nuno also saw the importance of volunteers within the sustainability of the program: 

 

“If we want to see a sustainable project in Timor it will be a volunteer movement. 

Volunteers inspiring other volunteers.” 

– Nuno (2018) 

 

Virginia and Silvina are key volunteers within both YDC and SportImpact and in our 

interviews both talked about the importance of volunteering to them. 

 

In my interview with Nuno, he explained some of the benefits he has found from the 

move to $0;  they are no longer dependent on grants and donors and it has stimulated the 

growth of partnerships between different organisations: 

 

“It reduces the number of people you have to report to with demands.” 

 

“It stimulates negotiation skills as people need to go and negotiate partnerships with 

stakeholders with aligned interests.” 

 

– Nuno (2018) 

 

One example of this is the partnership with UNDP which allows SportImpact to use 

their space for free for the YLC. Looking ahead, Nuno spoke about the importance of the 

sustainability of the project; a reliance on funding means that if the funding stops the 

project stops.  Table 9 shows how the expenses have been falling year on year, allowing the 
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project to be more sustainable.  Sustainability is also one of the key values of SportImpact 

(figure 22). 

 

 

 

 

Table 9 – Income Statement for SportImpact over the last 4 years. 
Source: SportImpact Review 2017 

Figure 22 -  SportImpact’s values. Source: Sport for Life  Manual (2018) page 4 
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Nuno also talked about some of the challenges that $0 has created, especially due to a 

reliance on volunteers: 

 

“That transition was hard.  Now everyone is a volunteer so they find other things to do like 

studying or working. It’s changed to a model where each person dedicates a small amount 

of their time and this varies between people.” 

– Nuno (2018) 

 

In my interview with Virginia she spoke positively of the move to $0 but did highlight 

some of the issues it has brought up including difficulties in motivating some volunteers to 

work harder.  Virginia also discussed how she has had to start another job at a laundry 

company, to cover the loss of income.  Silvina also mentioned the lack of time she has 

between working and volunteering, which sometimes puts a strain on her family 

relationships.  
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Bottom-Up 

 

SportImpact originally started with a ‘top-down’ approach, through targeting sports 

federations, but moved to a ‘bottom-up’ approach in 2015; switching to focussing on youth.  

For Nuno, this was important due to their attitude: 

 

“We thought we need to work with someone else.  Let’s work with youth.  Let’s see if they 

are more eager to do things on their own.” 

– Nuno (2018) 

 

A key part of the bottom-up approach is the focus on empowering individuals and 

giving them skills, as a way of promoting human development. The skills gained can be 

viewed as forms of social capital (Hartmann, 2003; Putnam 1993). 

 

Empowerment was a recurrent theme throughout my interviews and document 

analysis and is one of their key values (figure 22).  Figure 23 shows the sections of the 

SportImpact philosophy mentioning empowerment, highlighted in blue, along with youth, 

highlighted in orange.  
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A key part of the bottom-up approach is the participation of and control by local 

individuals. Although Nuno started the program, it was with a team of local individuals, and 

has now taken a step back from running the project.  SportImpact in East Timor is now run 

almost entirely by the YDC association, which is made up of Timorese locals.  This allows for 

the input of local knowledge and ideas and a project that is locally appropriate.  Figure 24 

shows the increasing degree of local control of the program over time. 

Figure 23 – Aims of SportImpact with references to youth and empowerment highlighted. Source: Sport for Life Manual 
(2018) 

Figure 24 – Local takeover of SportImpact within East Timor over time. Source: SportImpact Review 2017 
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All the participants within the camps are Timorese, however the selection of 

individuals may create an inequality in participants.  My questionnaires showed that 16 of 

these 21 individuals found out about the camp via Facebook.  The camp ran over two weeks 

during the school/university holidays and required significant time commitment.  This 

means that most of the participants are wealthy enough to have access to the Internet and 

are also likely to be in tertiary education,  to have the free time to participate.  This may 

lead to a skewing of the participants to those who are wealthier, leading to an inequality of 

skills within the population.  This follows Bourdieu’s (1986) theorization of capital, where 

dominant groups use social capital to further their positions of power. 

 

Although the skills are business focussed, there is no specific mention of SportImpact 

wanting business outcomes.  Instead, it prioritises individuals using their skills in a way that 

suits each of them (figure 25) which is in line with their Theory of Change.  

 

  

Figure 25 – Description of SportImpact’s Theory of Change with definition of impact highlighted. Source: Sport for Life 
Manual (2018) page 17 
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Local Context 

 

One of the wider critiques of development initiatives, especially those that are 

bottom-up, is that they do not challenge the wider structures of inequality.  SportImpact is a 

small organisation and consequently would have limited reach in dismantling wider 

structures of inequality, however I found it did its best to acknowledge and challenge these 

structures.  As discussed previously, the use out outside speakers is important in  doing this. 

Importantly it highlights and questions many of the specific problems that East Timor is 

facing, and within the ‘family time’ periods of the camp, questions around family and 

culture were raised for discussion. 

 

Virginia and Silvina also saw SportImpact as changing the ‘mindset’ of East Timor, 

especially in terms of money.  Participants expect to be paid for their participation in 

development projects, and go for the money rather than the education.  This is most likely 

due to the proliferation of Western NGOs in East Timor which have used money in the past 

to attract participation.  Virginia felt this had previously limited SportImpact’s success, as 

both locals and the government viewed it as a ‘melai’ (foreign) organisation and therefore 

expected money to be given.   

 

“People were thinking that Sport Impact was a rich company, a Melai company, there has to 

be money there.” 

– Virginia (2018) 
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By switching to $0 and volunteers, they are hoping to change this mentality.  She 

also sees SportImpact as giving youth a way to do things, without relying on the government 

or money: 

 

“The government thinks that SportImpact gives money to the people.  But Sport Impact 

gives young people the way to get money in the future.” 

– Virginia (2018) 

 

The awareness of this mindset and the aims to change are present in SportImpact 

documents (figure 26). 

 

  

Figure 26 – SportImpact’s focus on shifting mindsets. Source: Sport for Life Manual (2018) page 18 
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Conclusions 

 

Unlike many SDP programs or wider development initiatives, SportImpact does not 

rely on donations of any kind, nor does it have any connections to or funding from the 

government.  This allows it to navigate many of the critiques surrounding funding and aid 

within development (Whitley et al, 2013).  This includes the creation of new forms of 

dependency for the recipients (Coalter, 2010), outside influence on their actions (Darnell 

and Black, 2011) and, if NGOs are benefitting in some way from funding, then they have 

little incentive to allow projects to come to their natural end (Donnelly et al, 2011). The $0 

method also limits the impact of colonial power hierarchies (Burnett, 2015; Kapoor, 2008) 

and helps to decrease vulnerability and dependence on external organisations, as well as 

benefitting a project’s long-term sustainability (Akindes and Kirwin, 2009). Without funding 

or aid, SportImpact sits outside flows of capital and navigates critiques placing SDP projects 

in line with neoliberalism. 

 

The focus on skills and empowerment demonstrated by SportImpact, fits in the 

wider shift within development from economic to social capital (Coalter, 2010).  The 

emphasis on empowerment and social capital draws out a key tension present in current 

development.  Despite its $0 cash element and its position outside global capital flows, the 

skills and values promoted by SportImpact draw similarities with the social rhetoric of neo-

liberalism, including individualism and responsibility (Hickel, 2014; Lindsey and O’Gorman, 

2015; Burnett, 2015).  Critiques have argued that these social elements act to reproduce 

global inequalities of power (Hartmann and Kwauk, 2011; McCormack and Chalip, 1988).  

Despite the promotion of skills and empowerment, SportImpact continually emphasises the 
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aim or end goal as individual achievements and happiness, with no specific mention of 

businesses or employment.  This follows the critique of Lindsey and Grattan (2012) and 

Nicholls (2009), who argue that a neo-liberal viewpoint masks the heterogeneity and local 

context of SDP projects.   

 

SportImpact is also dependent and reliant on volunteerism, which as a concept has 

been critiqued heavily (Harvey, 2005).  Critiques of volunteers within SDP have focused on 

the bio-political (Foucault, 1988) effect they have on influencing the ‘bodyminds’ of 

participants (Hartmann and Kwauk, 2011) and reproducing global hierarchies of power 

(Thorpe and Rinehart, 2013; Kay and Bradbury, 2009).  Unlike the projects studied by these 

authors, SportImpact is reliant on local volunteers who share their own experiences as 

participants in the program and therefore do not reproduce some of these unequal power 

relations. 

 

SportImpact seems to fit well into what Spaaij (2009b) describes as the ideal SDP 

program; it is participatory, promotes empowerment and uses local knowledges.  It might 

therefore be seen as an alternative development; one that works outside of the state and 

does not use traditional development partnerships. 
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CONCLUSIONS 

 

The aim of this dissertation was to analyse the work of SportImpact in East Timor 

through a lens of critiques within the SDP literature.  The findings informed by the three 

research questions highlight the complex nature of SportImpact and suggest that it doesn’t 

compare to many of the projects that scholars such as Hartmann and Kwauk (2011), Darnell 

(2010) and Coalter (2009) have critiqued.  Instead it represents the heterogeneity of 

projects present within the SDP landscape (Guilianotti, 2011). 

 

 What has been clear in my findings is that SportImpact does not suffer from many of 

the pitfalls of SDP projects discussed by Hartmann and Kwauk (2011) and other scholars.  

It’s use of sport as a ‘hook’ (Hartmann, 2003) underlies it’s interventionist approach to SDP, 

or a ‘plus-sport’ approach (Coalter, 2009).  This approach has led to a focus on education 

and non-sport element, including the transfer of skills and values which underpins the work 

of SportImpact.  Despite Western influence it has taken a creative and mixed-influence 

approach to learning and education which does not reinforce Western or neo-colonial ideals 

(Kay and Bradbury, 2009).  The transfer of skills and values as well as the reflexive attitude 

of the program, and Nuno himself, have also allowed the program to navigate around many 

of the critiques within the literature regarding gender, and the program seems to use an 

approach in line with the GAD movement (McIllwaine and Datta, 2003). 

 

 SportImpact’s Theory of Change focuses on the level of the individual. The possible 

ripple effects of the gaining of skills and values (Sugden, 2008), alongside the attempts to 
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address wider structural issues in East Timor, may have future benefits for human 

development among participants but also the wider community. 

 

Wider Implications and Suggestions for Research 

 

At the heart of this project is its local specificity and appropriateness.  The organic 

growth of the project and the input by locals and outsiders has allowed the project to 

flourish within the context of East Timor.  It would therefore be unwise to suggest that it 

should be a model to be replicated elsewhere.  Instead it shows the importance of projects 

adapting to local contexts and using local knowledge and actors.  Moreover elements of 

SportImpact could be beneficial within other SDP or development projects. It’s use of 

outside speakers to address underlying structural factors can mitigate against a 

displacement of scope (Coalter, 2010) and it’s 0 dollar model could be beneficial for 

programs struggling due to government influence or donor demands (Hayhurst, 2014). 

 

This work has only attempted to analyse SportImpact’s work, rather than assess or 

evaluate, due to time and resource limitations.  However it does provide a possible starting 

block for further researching looking into the long-term outcomes of the project or a 

comparison of similar projects across the world.  This work advocates for a study of SDP that 

follows Lindsey and Grattan (2012) to focus on individual case studies which can highlight 

the work of individual actors and agency and highlight the heterogeneity of these projects. 
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APPENDIX 2 – SECOND QUESTIONNAIRE 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 3 – ENGLISH TRANSLATION OF QUESTIONNAIRES 

Questionnaire 1 

 

1. Name 

2. Age 

3. Gender 

4. Occupation 

5. Highest level of study 

6. Favourite sport to play 
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7. Favourite sport to watch 

8. Favourite Sportsperson 

9. How important is sport to you?  

10. Where do you tend to play sport the most 

11. Do you prefer team or individual sports 

12. Rank reasons for playing sport (from 1-6) 

a. Stay in shape and good health 

b. Meet new people/spend time with friends (social) 

c. Competitions 

d. Passion for a specific sport 

e. Nothing better to do 

f. Other (please specify) 

13. What contribution do you think sport can bring to young people and how important 

do you think this is in East Timor 

14. How did you hear of this Youth Leadership Camp 

15. Why did you decide to take part in this Youth Leadership Camp 

16. What do you hope to gain from this Youth Leadership Camp 

17. Do you plan on organising any Sport Events? If so with what sports? 

18. What do you think are some of the biggest challenges facing East Timor currently? 

19. How important are young people to the development of East Timor? 

20. What could improve access to sports in East Timor or your local community? 

21. What role do you think gender plays in both playing sport and creating sport 

programs? 

22. Does sport have the ability to empower? 

23. Do you have any personal stories of how sport has helped you or improved your life 

 

Questionnaire 2 (English) 

 

1. Name 

2. Gender 

3. How have you enjoyed the YLC? (Circle) 

a. Very bad, bad, OK, good, very good 
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4. Are you happy you did it? 

a. No, Yes 

5. What values have you taken from it? 

6. What skills do you think you’ve gained? 

7. How do you think these skills might help you in the future? 

8. What do you hope to do with the skills you’ve gained? 

9. What was your favourite part of the YLC? 

10. What was your least favourite part of the YLC? 

11. What do you think could have been improved? 

 

APPENDIX 4 – QUESTIONAIRE RESPONDENTS/PARTICIPANTS AND CODES 

USED 
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APPENDIX 5 – INTERVIEW SCHEDULES 

Interview Schedule for Nuno 

• Why did you start Sport 4 Life 

• Why sport (compared to other methods) 

• Why the focus on youth 

• Where do you see Sport 4 Life going in the future 

• What challenges have you faced 

• How has funding impacted the program 

• What role does gender play 

• Why East Timor 

 

Interview Schedule for Virginia and Silvina 

• What has been your involvement with Sport 4 Life 

• What are your ambitions for Sport 4 Life 

• How has it personally impacted and affected you 

• How does it fit into the context of East Timor 

• What are the gender elements at play 

• How important an aspect is sport 
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APPENDIX 6 – DOCUMENT REVIEW INFORMATION AND SOURCES 
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APPENDIX 7  -  TRAVEL DIARY EXCERPTS 

 

18th July, 2018 – Notes during the camp: 

• Waited outside until open 

• Around 9:15 only 8 people so far 

• Lots of paper on the walls from what they were doing yesterday - have taken photos 

of these 

• Seemed to be put in groups to mindmap 

• Can see references to sport and footsall and pluses and minuses 

• People now getting up and talking (possibly presenting ideas? 

 

11th July, 2018 – Diary entry 

I continued walking along the waterfront, making short detours to have a look at any 

stars on my google maps.  This included visiting the resistance museum which was far more 

modern and put together than the other museums I had visited.  Opposite this was what 

seemed to be a ‘sports federation’ however after having a nosy around I could not see  

anyone there but there was lots of different sports pitches, maybe I’ll return on the 

weekend.   

 

 Whilst walking along the beach side I walked through many parks that were filled 

with people and also bar and things that could be used for general exercise.  On my long 

walks it was interesting to see how big international football is here.  Lots of microlets had 

pictures of Ronaldo or Real Madrid on them (obviously not adverts) and lots of young boys 

were wearing football shirts and kicking balls around.  Football and the World Cup have so 

far been great conversation starters. 

 


